
 

Write each of these five steps on the board or flip chart. Now choose one of the 
problem solving scenarios from this session or a situation that one of the group 
describes, and demonstrate how to use the STARR approach on it. Throw in a few 
obviously bad solutions as well, like the angry bear, the starry eyed moose, the 
frightened mouse or the shy turtle.

Tell the group that children begin to problem solve at a very early age. A baby 6 
accidentally shakes her rattle and hears a sound. She wonders if the sound happened 
because she shook the rattle so she tries it again. She has discovered something 
new! Older babies love to play ‘hide the toy’. They soon learn that if they look under 
the blanket they will find the thing you have hidden. All these experiences are the 
beginnings of problem solving skills. Ask the group to give other examples of how they 
can use problem solving play with their babies.

As children approach the age of one year, they become more and more inquisitive. 7 
They experiment with anything they can get their hands on. They want to know what 
happens if they drop their toys on the floor, what happens if they pour their milk on 
the table. Some of the things they get up to are not safe. Ask the group to give examples 
of how they make their homes child proof so that their children can explore and 
experiment without getting hurt.

Be a Problem Solving STARR! 

When tackling a problem, it’s better to have a plan rather than just trying to wing it. 
Take a look at this plan: 

S tate the problem clearly. What exactly needs to be dealt with?  

T hink of possible solutions. How might you handle this?  

Ask yourself what the results of each action would be.  

Run with the solution that seems best. Choose one and do it. 

Re�ect afterwards. Was it the best solution in the end?  
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Toddlers begin making friends and learning how to get along with each other, but 8 
they are not yet able to work out conflicts. Sharing is a hard skill to learn. They’re not 
really able to put themselves in someone else’s shoes until they are about six years old. 
But they learn a lot by copying the adults in their lives. Parents can role model good 
conflict resolution skills in their day-to-day lives. Ask the group to describe situations 
where they helped children work out a conflict by modelling good problem solving 
skills. If no one volunteers, present a situation where two children are fighting over a 
toy and ask learners to describe how they could handle the conflict.

THINGS TO DO AT HOME

Give babies a chance to work out problems, like how to put the teddy in the basket or ®®

how to pull themselves up to standing, before rushing in to help them.

Have lots of things for them to play and experiment with. These don’t have to be ®®

expensive toys. They can be things like: 

wooden spoons �

pots and pans �

plastic cups and containers �

a bucket of water (outside) with things that float and sink �

hats and shoes �

boxes of different sizes �

wooden blocks �

ramps for them to roll objects down �

a sandbox �

Let children help you with cooking and other household tasks. Talk about what you’re ®®

doing so they can see how you work things out.

Talk with older children about the consequences of making a good or a bad decision. (If ®®

you share the puzzle with Emma, what do you think she might share with you?)

For safety, don’t leave children alone. Beware of small objects that could choke them. 
Always use common sense.
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AGENDA — Session 3

Special	Note:	This	session	has	been	divided	into	Part	A	and	Part	B.	This	
format	allows	the	facilitator	to	assess	the	needs	of	participants	and	select	
a	combination	of	activities	that	is	most	appropriate	to	the	group.	Some	
participants	may	need	basic	information	about	dealing	with	the	school	
while	others	may	need	strategies	to	respond	to	more	complex	issues.	

The	session	begins	with	common	sections	dealing	with	welcome,	ground	
rules,	Medicine	Wheel	Teachings,	Story	Telling	and	the	introduction	of		key	
word	families	then	moves	into

Part	A,	which	focuses	on	perceptions	about	school	and	participants’	
experiences,	and	Part	B,	which	provides	skill	building	opportunities	to	
address	concerns.	Part	B	requires	some	role	playing	and	risk	taking.

Facilitators	are	encouraged	to	select	the	activities	that	are	appropriate	

Welcome and warm-up1 

Overview of ground rules and journals2 

Medicine Wheel Teaching and Story-Telling3 

Presentation of  key words 4 

PART A

What we know about schools 5 
Concept: 
Different school settings have different policies and expectations.

School settings6 
Concept: 
A child’s school may be very different from the school their parents attended.

Who do you talk to? What do you say?7 
Key Concept: 
There are several people at the school that we can talk to. Let’s examine ways to talk to 
our children about school, activities and friends at school.
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Ways to ask questions about schools8 
Concept: 
If you ask the right questions, you’re more likely to get the information you want.

Things to do at home9 

Summary 10 

PART B

Early days in school11 
Concept: 
Early school day memories can be positive or negative.

Roles in school12 
Key Concept: 
Parents have important roles to play within the school community.

What breaks down communication13 
Concept: 
Some responses make positive communication difficult.

Conflict resolution strategies14 
Concept: 
Practising positive communication strategies may result in more effective 
relationships at school.

Optional activity15 

Relaxation exercise16 

Things to do at home17 

Summary18 
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Objectives:

 To reinforce story-telling traditions and increase awareness of Medicine Wheel 1 
Teachings.

To introduce vocabulary appropriate to the key concepts of the session. 2 

To encourage participants to explore journal writing.3 

To practise how to communicate effectively with people at their children’s schools.4 

To learn strategies to deal more effectively with difficult people.5 

To develop memory capacity, reading, writing and comprehension skills. 6 

Materials Needed:
� Medicine Wheel graphic � materials for Smudge Ceremony
� Talking Stick or Feather � markers, pens, pencils and paper
� flip chart � session completion certificates

Handouts:

Key Word Families 1 

Hidden Words 2 

Different Kinds of School Settings 3 

My Child’s Classroom and School 4 

Who Do You Talk To? 5 

Ways to Ask Questions 6 

My First Day at School 7 

Early Days in School 8 

Fighting Fair 9 

Session Certificate of Completion 10 
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Procedures

1 WELCOME AND WARM-UP

Welcome the participants as they arrive and encourage them to sign in on the attendance 
form and to make out nametags for themselves using their first names.

Whenever possible, an Elder should be invited to be present throughout the 
training. She or he should be asked to open the session with a prayer and 
Smudge Ceremony. The use of sage or sweetgrass is encouraged if appropriate 
to the location of the program.

If no Elder is available, an Opening Prayer has been provided in the Appendix 
at the end of this manual.

Introduce yourself briefly (background, names and ages of children) and give a short 
introduction to the Completing the Circle: Teaching Our First Teachers program.

Ask participants to give their names, their children’s names and ages, their Nation, and to 
say hello to the group. If anyone speaks in their Native tongue they should be encouraged 
to do this using words and gestures.

If they would like to they could tell something about the happiest moment they remember 
from their own school days. Perhaps they remember the names of their schools or their 
teachers, the size of the buildings, the playgrounds, etc. Begin by giving some brief 
examples from your own school memories.

2 OVERVIEW OF GROUND RULES AND JOURNALS

Review the ground rules (found in the Introduction), stressing that all opinions will be 
listened to and that there are many different ‘right’ ways to deal with our children.

Remind them that everything said in the group is confidential.

If you are using these sessions sequentially it is important to review the follow-up 
activities and journal from the previous week. This allows the participants an opportunity 
to share insights that they may have gained based on that week’s activities. It also 
reinforces the importance of using the journal regularly. 

Encourage participants to write in their journals, even if it is only a few sentences. 
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3 MEDICINE WHEEL TEACHING AND STORY-TELLING

The Elder should be invited to share a local Medicine Wheel or Traditional Teaching 
related to the topic of this session. If no Elder is available, you may use the Medicine 
Wheel Teaching provided in the Facilitator’s Notes for this session by drawing the wheel 
itself on a flipchart or white board and then either reading or paraphrasing the words of 
the Teaching with your group. Let the group know there are many ways to interpret the 
Medicine Wheel and that this is only one of those ways. 

The important role that the Medicine Wheel plays in understanding our world should be 
stressed as well as its historical significance in the Native culture. 

Point out that the Medicine Wheel is used throughout the Completing the Circle 
program to establish or restore the balance in given situations.

Each session begins with an Aboriginal story relating to the theme. The story may be read 
by the facilitator, the Elder, or a participant. See the Appendix for the story entitled, “The 
Length of Summer and Winter”.

Following this story, discuss the values of compromise and negotiation that create 
harmony in our environment for the good of all. Refer to the Medicine Wheel here. 

Questions might include:

In what ways are the values of compromise and negotiation demonstrated in this story?

Without these values, what might have happened instead?

What lessons can we learn from the Medicine Wheel that supports the approaches taken 
in the story?

Make sure the person who is asked to read is comfortable with the idea of reading to the group 
and has been given time to practise the story before hand.

Facilitators are encouraged to modify the procedures used in the following 
activities to accommodate the ability and size of their group. 

Note!
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4 PRESENTATION OF KEY WORD FAMILIES . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

school
schools
schooling
schooled
scholarship

teach
teacher
teaching
taught

question
questions
questioning

interview
interviewing
interviewer
interviewee

principal
principals

secretary
sectretaries
secretarial

answer
answers
answering

talk
talks
talking
talked

Ask participants to write a few words or to make a small line drawing (that describes ®®

the word for them) beside each word as it is talked about.

You begin by drawing a simple sketch for “school”. Ask the group what words or ®®

other type of sketch could describe “school” for them. Explain that the words and the 
small drawings are ways to help remember the words.

As you go through the words, you may need to do a simple drawing or write a ®®

few words for some or all of the words as they are explained or their meaning is 
developed from the group.

For example:

 

 school =     principal = boss of school
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HIDDEN WORD SEARCH . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

Each of the words found on the handout has a smaller word inside it. Ask learners to 
circle the smaller word that fits the clue. To make this activity easier, write each word on 
the board or flip chart and give the clues out loud. To make it more challenging, give the 
words without the clues, or give the clues without saying which word they go with.

talking  (In fairy tales, this person wears a crown.)

secretarial  (Some houses have one to bring in the TV signal.)

teacher  (You might take a painkiller if you have a head____.)

interview  (From that hill you get a lovely _______ across the lake.)

secretary  (Don’t say we’re planning a party for her. It’s a _______.)

interviewing  (The bird has hurt its ______ so it can’t fly.)

question  (If you’re searching for something, you’re on a ______.)

teaching  (Share these apples. Give one to _____ child.)

scholarship  (You would travel in this to cross the ocean.)

Sounding our Syllables 

Ask participants to say each of the following words in turn and beat out the syllables by 
clapping or rapping on the table. Ask them to listen carefully to the rhythms of the words. 
(This can help with spelling.) Then ask questions like, “Someone give me a word with three 
beats in it.” or “Give us a word with this rhythm: clap-clap-clap-clap.”

school (1)
schooling (2)
scholarship (3)

teach (1)
teacher (2)
taught (3)

question (2)
questioning (3)

interview (3)
interviewing (4)
interviewer (4)

principal (1) secretary (4)
secretarial (5)

answer (2)
answering (3)

talk (1)
talking (2)
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PART A

5 WHAT WE KNOW ABOUT SCHOOLS 

Ask the group to think about words that they associate with school. These may relate to 
various school settings (e.g. reserve, urban, residential, etc.) but all are valid. 

Ask participants to write one word about school on a piece of paper. Participants can be 
encouraged to come up with as many words as they want but should use a separate piece 
of paper for each word. 

When they are done, collect the papers, mix them up and put them in something like a 
box, bag or hat. Divide the group into two teams and explain the rules for ‘Pictionary’ (see 
below). 

Decide which team will go first. Let the first player choose one piece of paper and give 
them a few moments to study the word. If the player appears to be uncertain of the word, 
offer to read it with them and explain the meaning.

Have the first player go up to the flipchart or white board and when they are ready, start 
to time them. They will now draw a picture to represent their word — no written words 
allowed. The other members of their team try to guess the word. They have 45 seconds to 
do this. (Or you can give more time as long as you allow both teams the same.) Only the 
people on their team are allowed to guess in the first 45 seconds. 

If the team gets it right, they get a point. If the team has not come up with the right 
answer before the time runs out, the other team gets to guess. If they are right, they get a 
point.

If no one guesses the word, tell everyone what the word was.

At the end of each round, write the word on a second flip chart or white board so 
everyone can see it. 

Once all the slips of paper have been used the team with the most points wins. 

Before ending the activity, take a few moments to go over the word list and discuss with 
the participants any differences that might have come up based on whether it was an 
urban, rural, on reserve or off reserve school. 
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6 SCHOOL SETTINGS 

Different Kinds of School Settings . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout) 

Begin by taking a few moments to go over the word list created in the previous activity 
and discuss with the participants the differences between urban, rural, residential, on-
reserve, or off-reserve schools. 

Ask participants to work in pairs to talk about these differences. They can use the top 
section of the handout to record or draw what they have talked about. 

Still working in pairs, have them write or draw a description of a good school (setting, 
environment, requirement, staff) in the lower half of the handout.

Ask participants to form a Talking Circle to discuss what they think a good school would be 
like. If you have a Talking Stick or Feather this should be used by each person as they speak. 

My Child’s Classroom and School . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

Give out the handout and ask participants to draw a picture of their child’s classroom, 
or a picture of what they think their child’s classroom looks like, in the top part of the 
handout. 

Participants can then share the pictures with the group along with any comments they 
would like to add. 

Ask the group to think of something that their child’s school has that theirs didn’t, and 
maybe a funny memory or quick story about either something that happened to them in 
school or something that has happened to their child. 

Have the group form a Talking Circle and provide a Talking Stick or Feather if one is 
available. 

Within the Circle each person is given a chance to speak about the difference between 
their child’s school and the one they attended as a child and to share any memories or 
stories they have. (e.g. “My son’s school has a baseball field. When I went to school, we had 
to play baseball beside the school. Once I broke a window when the bat slipped out of my 
hands.” or “ My daughter’s school has computers. When I was a kid, we never even heard 
of computers. My daughter told me that she got caught playing games on the computer 
when her computer froze.)

Using the second half of the handout, have them draw or write about their child’s school.
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7 WHO DO YOU TALK TO? WHAT DO YOU SAY? . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

Looking back to the new words, make a list of all the people that a parent could ask for 
information. Looking back to the list of questions they had about school (on the flip chart), 
go through the questions, one by one, asking the group whom they would ask. Let them 
know that there is not just one way to ask, and that they can ask more than one person. 
Develop more than one response to some of the questions.

Ask the group to share examples of how they might ask questions in their school, 
modelling for the others.

 For example: “I am calling about . . .”

A list of these questions, starters and openers, could be developed as questions are modelled 
and written out on the flip chart for the group to use when completing the handout. 

8 WAYS TO ASK QUESTIONS . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

Ask the group to think about questions they have about schools and what they would like 
to know more about.

Break group into threes and ask them to think of three or more questions about schools. 
They then write these on their handouts or share them verbally. After small groups have 
developed some questions, draw the larger group back together and ask the small groups to 
read their questions out to everyone. Write questions on the flip chart as they are presented 
to group. Use the title: Questions About Schools.

“Because our children go to school every day, we have many questions about what happens 
at school. To find the answers to our questions, it is important to know who to ask and how 
to ask for information. Now make a list of all the methods we can ask for information.” 
(Phone, ask child to ask, write a note, go in person to ask, ask another parent to ask for you, 
etc.).

Read through the rest of the handout with the group and have them complete the responses 
individually or in pairs. After completion, go through the responses, asking group members 
to share their examples. They may wish to role play these for the rest of the group. (You 
could play the role of the school staff person, and participants ask you for the information.) 

Congratulate everyone for working so hard to practise such important skills.
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9 THINGS TO DO AT HOME

Begin to collect inexpensive educational toys like picture books, building toys, shape 
puzzles, blocks, board games and picture cards. These do not have to be new to be fun for 
your children. Second hand stores and thrift shops often have these kinds of toys at very 
low prices. Just make sure that they are clean, in good condition, and that all the pieces are 
there.

Building toys like Lego, Mecanno, Tinker Toys or plain wooden or plastic blocks are 
wonderful ways to let children express their creativity and explore relationships and 
structures.

Picture cards can also be made at home and can help children recognize colours, shapes, 
letters, numbers, simple words, or pictures of common items like clothing, household 
items or foods. 

Board games are a wonderful way for children to learn to play and cooperate with each 
other. The games for older children often involve counting and reading. Shape puzzles 
help young children recognize shapes and colours and playing them builds concentration. 
Games are also a great way for families to spend some fun time together.

Books are some of the best tools for parents who want to help their children gain the skills 
they need for school. Younger children like picture books and books with lots of colours 
and textures. As children get older words add to the experience until they can read on 
their own. Books can be expensive so second hand ones are a good option or you can 
use the local library. More creative parents can make books that meet the needs of their 
children using materials found around the house.

These are all good ways for parents to help their children build the skills they need to be 
more successful in school. 

10 SUMMARY 

In this summary it is important that facilitators make a point of talking to participants about 
their role as their child’s first teachers and how the kind of knowledge they can share is unique 
and every bit as important to their children’s well being as what the schools teach.

  Facilitators may want to say something like:

“Schools are a very important part of your children’s lives. That is where much of their 
formal education takes place and where they learn many of the skills they need to get a 
good job and to succeed in the world. 
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That does not mean that all a child’s learning happens at school or with their teachers. As 
parents, you are your children’s first teachers and you will continue to be their teachers as 
long as they live. Never forget that you have a lot to share with your children and what you 
have to teach them can’t be found in a book. You can provide the cultural knowledge and 
traditional teachings that will help your sons and daughters take pride in their heritage, 
make sense of their world and be ready to take their rightful place in it.

The more we understand the school system and can speak up for our children the better 
their school experience will be — and we all want to help our children have a better time 
at school than we did.”

At the end of the Participants’ Handouts you will find a certificate for 
participants who have completed this session. You will need to personalize 
each one with your program name, the number of hours of instruction, the 
person’s name, your signature (or the Elder’s signature) and the date.  

For participants who attend all eight sessions, there is a program certificate in 
the Appendix.

END OF PART A
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PART B

11 EARLY DAYS IN SCHOOL . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handouts)

Review the story on the handout, My First Day at School. 

Read the story to the participants or ask for volunteers to do it. 

Ask participants to use the first section of the handout Early Days in School to write or 
draw about their child’s first day at school.

Then ask them to think about some of their experiences in school. These may be happy or 
sad experiences or something funny that happened. 

Ask participants to form a Talking Circle and to share a story or experience with the 
group. A Talking Stick, or other designated Talking Circle item, should be provided if it is 
available.

12 ROLES IN SCHOOLS

Ask participants to suggest roles that parents can play in the school. Begin by stating 
something like the following:

“Parents often wonder what they can do to support their children in school. Besides things 
such as encouraging their children to do homework and reading to them, there are roles 
that parents can play in the school to build a relationship with the staff and to model 
to their children their respect for education. Let’s suggest some ways that parents can 
contribute in the school. 

There are many things that can be done that will build a positive relationship within the 
school.”

Brainstorm roles with the participants. Some possible suggestions:

Elders tell history.®®

Community members teach crafts and Native art.®®

Community members teach a special skill.®®

Parents assist in the classroom or library.®®

Parents fund raise.®®

Parents participate in special events and celebrations.®®
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Parents create necessary equipment and resources for the school (carpenters, ®®

seamstresses).

Parents sit on the school council in an advisory role.®®

Write these ideas on the flip chart and encourage discussion.

A	chart	titled	‘Learning	Steps’	has	been	provided	for	your	information	and	
for	use	with	participants,	where	needed	and/or	appropriate.	The	two-page	
document	can	be	found	in	the	Facilitator’s	Notes	of	this	session	and	it	
shows	some	of	the	steps	that	children	take	as	they	grow	and	develop	skills	
in	language	and	math.

13 WHAT BREAKS DOWN COMMUNICATION?

Talk to participants about how very often, when there are concerns about a child’s 
behaviour or progress, communication is less satisfying for both sides (administration, 
teachers and/or parents) than it could have been. 

Brainstorm the kinds of responses that make positive communication difficult. Write their 
ideas on the flip chart with labels beside them.

 He’s just lazy. (Name-calling)

 If there was more discipline at home he’d settle down in school. (Blaming)

Participants add to the list of negative responses. Encourage them to include statements 
they have heard themselves. Examples may include threatening, ordering, preaching, 
withdrawal, criticizing, arguing, false sympathy, ridiculing, questioning too much, 
sarcasm. 

Review the “I” messages found in Session 1. Divide in pairs. Give each pair a statement 
from the flip chart and ask them to come up with an “I” statement that addresses the 
negative response. Each pair role plays to the larger group their negative statement and 
their “I” message.

Note!
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14 CONFLICT RESOLUTION STRATEGIES

Occasionally an “I” statement is only the beginning of the process of handling a problem.

Fighting Fair . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . (handout)

Ask the participants to brainstorm in small groups. Record on post-it notes, or write on 
flip chart paper.

What are the outcomes if we don’t deal with and understand our conflicts and 1 
problems?

What happens and how do we feel when we do resolve them?2 

What skills do we need to resolve our conflicts?3 

Go over flip chart or notes, reinforcing problem solving skills they have learned. Remind 
the participants that learning these skills takes effort and commitment. There are no 
quick fixes.

Review and discuss the handout.

If the reading level of participants is high enough, pass out copies of the problem solving 
scenarios from the Facilitator’s Notes for this session. Where reading levels are weaker, 
read each of the scenarios out to the group. 

Ask students to write down (or brainstorm) several possible solutions. This exercise 
demonstrates that there is more than one way of dealing with a problem. The more 
choices we have, the easier it is to solve our problems as a group. 

Using the guidelines provided in the handout Fighting Fair, take one of the scenarios with 
possible solutions and create scenes which demonstrate several ways of dealing with the 
problem using the step-by-step approach. 

It is important to do this because often people skip the steps that clearly identify the 
problem and acknowledge the feelings of each side. 

If time allows, role play the scenario and some solutions so that people can experience the 
process. 
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15 OPTIONAL ACTIVITY

If participants have many issues you may wish to add the following exercise.

Divide participants into small groups. Give participants a card and ask them to write 
down a conflict they may be having with an authority figure regarding their child. 

Then ask them to write down a solution on the other side. Pass the card to the next person 
— who adds a possible solution. Using the guidelines provided in the handout Fighting 
Fair, create scenarios and then share them with another group.

16 RELAXATION EXERCISE

Pick one problem you are having with your child. Imagine yourself solving the problem 
with your child and enjoy your feelings of success. 

17 THINGS TO DO AT HOME

Draw a cartoon (using speech bubbles if possible) of a problem or situation you have had 
to deal with at your child’s school. Write or draw strategies for resolving this in the future 
and record them in your journal. 

Discuss these things and if there is a problem at school, talk about possible solutions like 
other ways it could have been handled, other people who could have been involved, what 
would have to be done differently to get a better result for your child. 

Select one or two possible solutions that you think might produce better results. With 
your child, act out the event or scenario. Begin with what actually happened and then act 
it out again using the solutions you came up with to help show your child better ways to 
handle the situation if it comes up again. 

Use your journal to write about how this activity made you and your child feel.

18. SUMMARY

In this summary it is important that facilitators make a point of talking to participants about 
their role as their child’s first teachers and how the kind of knowledge they can share is unique 
and every bit as important to their children’s well being as what the schools teach.

Facilitators may want to say something like:
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 “Schools are a very important part of our children’s lives. That is where the foundation is laid 
for their success in the workplace and the mainstream world. 

That does not mean that all a child’s learning happens at school or with their teachers! 
You are your children’s first teachers and you will continue to be their teachers throughout 
their lives. Remember that you have much to teach your child, and their teachers, about 
your culture and traditions. Sharing your knowledge and experience will help your child 
take pride in their heritage and help others better understand how unique your culture is.

 The more you understand the school system, the more effectively you can speak up for 
your children. By getting involved with your child’s school and teachers you show how 
much you care and you begin to build relationships, and maybe even friendships, with 
those who have the power to make your child’s school experience positive or negative. You 
can help make sure that your sons and daughters have an easier and more positive school 
experience — and we all want to help our children have a better time at school that we 
did.”

At the end of the Participants’ Handouts you will find a certificate for 
participants who have completed this session. You will need to personalize 
each one with your program name, the number of hours of instruction, the 
person’s name, your signature (or the Elder’s signature) and the date.  

For participants who attend all eight sessions, there is a program certificate in 
the Appendix.

END OF PART B
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Key Word Families

school
schools
schooling
schooled
scholarship

teach
teacher
teaching
taught

question
questions
questioning

interview
interviewing
interviewer
interviewee

principal
principals

secretary
sectretaries
secretarial

answer
answers
answering

talk
talks
talking
talked
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Hidden Word Search

talking  (in fairy tales, this person wears a crown.)

secretarial  (Some houses have one to bring in the TV signal.)

teacher  (You might take a painkiller if you have a head____.)

interview  (From that hill you get a lovely _______ across the lake.)

secretary  (don’t say we’re planning a party for her. it’s a _______.)

interviewing  (The bird has hurt its ______ so it can’t fly.)

question  (if you’re searching for something, you’re on a ______.)

teaching  (Share these apples. Give one to _____ child.)

scholarship  (You would travel in this to cross the ocean.) 
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Different Kinds of School Settings

Describe or draw a good school:
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My Child’s Classroom and School

Draw or write about your child’s classroom:

Draw or write about your child’s school:
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Who Do You Talk To? What Do You Say?

Teacher

Secretary 
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Ways to Ask Questions

My questions:

hi. i’m  ________________________________________ . 

i’m ___________________________________________ ’s mother. 

it’s nice to meet you.

1 how is my child doing? 

2 Are you happy with my child’s report card? 

3 how does my child behave in class?

4 does my child understand you?

5 Where does my child need to improve?

6 i am worried about my child’s _________________________________ .

7 how can i help my child?

8 Should my child do more work at home?
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My First Day at School
Written by John Ross and Monica Chief Moon

i was so afraid to go to school because my mother told me that all the 

children were different, and i did not want to be different from everyone 

else. My skin was darker than most people and i was wearing braids. Other 

children on our block told me that boys don’t wear braids. i did not want 

to go to school in braids, i wanted a hair cut. My parents tried to explain 

to me that in our culture it was an honour to wear braids, but that did not 

help. i did not want to be teased.

  

i went to school with my braids and no one said anything to me about 

them. in the evening after the first day of school, my mother took me to 

visit the hairdresser and she cut my braids off. i was so happy because 

now i did not have to worry about getting teased. When i went to school 

the next day, all the children asked why i cut my hair. i told them that i 

was a boy and boys don’t wear braids and one child said to me, “But you 

looked so cool.” i felt bad afterwards that i had my hair cut because i was 

trying to be like everyone else, but no one cares how you look — it is your 

personality that really counts.
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Early Days in School

Write or draw your child’s first day of school:

My experience at school:
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Fighting Fair
How you can both win 

Cool off.•	

Be willing to fix the problem.•	

Say what the problem is for you and how you feel about it.•	

Listen to what the problem is for the other person and how he or •	
she feels about it.

Work on the problem together — find possible ways of handling •	
the problem.

Look for answers so that everyone gets what they need.•	

NO NOs
Name calling•	
Sneering and blaming•	
Bringing up the past•	
Not listening•	

Put downs•	
Threats and hitting•	
Makng excuses•	
Getting even•	

— Adapted from cornelius and Faire (1989)
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Resource List
Web-based Resources:

Here are some links to sites with children’s activities that are inexpensive to make. This list is just a ‘taster’ 
of what is available and facilitators and participants are encouraged to do their own searches of the Internet 
to discover more games and activities sites that can be used to help children learn the skills they need to be 
successful when they enter school and to maintain that success throughout their education. 

http://www.edu.uwo.ca/essofamilymath/index.asp

http://www.activityvillage.co.uk/kids_games_and_activities.htm

Ontario Ministry of Education http://www.edu.gov.on.ca/abc123/eng/tips/

http://familycrafts.about.com/od/wintergames/

http://mathcentral.uregina.ca/RR/database/RR.09.00/treptau1/

http://www.familyliteracyexpertise.org/

http://www.uwlax.edu/mvac/Knowledge/NAGames.htm

Resources:

Alberta Education, Special Education Branch. Partners during changing times. Edmonton, AB: College of 
Alberta School Superintendents Edmonton, (1996) 
A parent handbook developed by Alberta Learning Team that emphasizes the diverse and changing 
needs of children with special needs, offers support and encouragement to parents, describes services 
and activities that might be used to meet a child’s special needs at school, suggests ways parents can 
enhance and enrich their child’s learning at home. Includes practical information and strategies for 
helping a child make successful transitions, voicing parent concerns, staying informed, and contains 
Parent Notebook pages at end of each chapter.

Barron, Marlene. Ready, Set, Count. John Wiley & Sons Canada, Limited (1995) 
Start together on a lifetime of learning — the greatest gift you can give your child may be a trip to the 
hardware store, a stop at a traffic light, a suitcase, a deck of cards, a muffin pan. Transform these everyday 
experiences and household items into a world of math and magic for your child.  
The Ready, Set, Learn series was created to help parents and children explore concepts and develop 
skills necessary to succeed in school. In addition to dozens of activities, each book contains a substantial 
overview explaining children’s developmental needs. Also in the Ready, Set, Learn series: Ready, Set, Read 
and Write; Ready, Set, Explore; Ready, Set, Cooperate.

Codell, Esm Raji. How to Get Your Child to Love Reading: For Ravenous and Reluctant Readers Alike. 
Algonquin Books (2003) 
Are children reading enough? Not according to most parents and teachers, who know that reading aloud 
with children fosters a lifelong love of books, ensures better standardized test scores, promotes greater 
success in school, and helps instill the values we most want to pass on. This book proposes a solution.

Einon, Dorothy. Learning Early: Everything Parents Need to Encourage and Develop Their Child’s 
Learning Skills from Birth to Six Years of Age. Checkmark Books (1999) 
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Learning Early gives parents and caregivers a simple, easy-to-use guide for instilling a joyful sense of 
discovery in their children during the critical learning years from birth to age six. It includes activities 
that have specific benefits for nourishing their child’s curiosity and self-confidence.

Ferris, Melanie. Sinew and Sage Aboriginal Literacy Workbook Level 1. Ningwakwe Learning Press, Owen 
Sound (2007)  
This Aboriginal culture-based workbook focuses on learning the fundamentals of grammar and writing 
at Ontario LBS literacy levels 1. A student-approved short story format with easy-to-follow instructions 
and a predictable sequence of lessons.

Ferris, Melanie. Sinew and Sage Aboriginal Literacy Workbook Level 2. Ningwakwe Learning Press, Owen 
Sound (2007)  
This Aboriginal culture-based workbook focuses on learning the fundamentals of grammar and 
writing at Ontario LBS literacy levels 2. The student-approved short story format with easy to follow 
instructions and a predictable sequence of lessons makes this workbook extremely learner-friendly. 
Answer key included.

Goldberg, Donna. The Organized Student: Teaching Children the Skills for Success in School and 
Beyond. Simon & Schuster (2005)  
Hands-on strategies for teaching your disorganized child how to organize for school success! The 
overstuffed backpack, the missing homework, the unused planner, the test he didn’t know about. 
Sound familiar? When the disorganized child meets the departmentalized structure of middle school, 
everything can fall apart. Even the academically successful child will start to falter if she misses deadlines, 
loses textbooks, or can’t get to class on time.

Greene, Lawrence J. The Resistant Learner: Helping Your Child Knock Down The Barriers To School 
Success. St. Martin’s Press (2004)  
Addressing the emotional and academic needs of kids in grades four through twelve, Lawrence Greene 
examines the counter-productive behaviours and attitudes that undermine academic performance, 
diminish self-esteem and limit educational and career options. Each chapter focuses on a particular 
deficit area and offers accessible, hands-on methods for parents to guide and mentor their struggling 
child. Parents learn how to: *Help their child identify natural talents and use them when learning. 
*Choose a democratic or autocratic approach to modifying behaviour. *Use the DIBS system to solve 
problems. *Open an effective dialogue with their child. *Express positive expectations and affirm and 
praise effort and progress.

Hopkins, Rhonda and King-Stonefish, Robin. Exploring Measurement. Ningwakwe Learning Press, Owen 
Sound (2003)  
This measurement workbook will help to build the literacy learner’s knowledge and skills of 
measurement from a contemporary Anishnaabe view. This workbook includes comparisons and 
information that relate to how the Anishnaabe viewed and used measurements. Answer key included.

Lindsay, Jeanne W. Books, Babies & School-Age Parents: How to Teach Pregnant & Parenting Teens to 
Succeed. (1997) 
Practical and comprehensive, this guide is a timely blueprint designed for creating successful teen 
parenting programs. Personal experiences, anecdotes, teaching strategies, materials and resources are 
included in each chapter, painting a clear picture of the special needs of pregnant and parenting teens for 
administrators, school board members, and concerned community.

Weiner, Harvey S. Any Child Can Read Better: Developing Your Child’s Reading Skills Outside the 
Classroom. Oxford University Press (1996)  
Reading, however fundamental the task may seem to everyday life, is a complex process that takes years 
to master. Yet learning to read in the early stages is not an overwhelming problem for most children. 
especially when their classroom learning is coupled with a nurturing home environment in which 
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reading is cherished, and pencil and paper are always available and fun to use. In fact, studies have shown 
that children score higher in reading if their parents support and encourage them at home

Read to Me. Scholastic (2000) 
Full of tips, facts, and reassurances for busy parents and families, this accessible and informative 
guidebook clearly lays out the steps to ensure a love of reading at every age. This revised edition includes 
an updated list of suggested read-aloud books.

Murray, Lyn. What to do if Your Child Can’t Read. Constable (1999) 
This book is could be the perfect solution for anxious parents whose children have difficulty reading. 
Sensitive yet direct, it teaches readers about the problems kids encounter when learning how to read. 
What to Do if Your Child Can’t Read shows you what causes these problems and how parents can help 
their children deal with them. Also included is a discussion on finding the right professional help.

Liddle, Tara Losquadro. Why Motor Skills Matter: Improving Your Child’s Physical Development to 
Enhance Learning and Self-Esteem. McGraw-Hill (2003) 
Learn to use physical activity to raise an emotionally well-balanced, more coordinated, and happier child 
“Parents and educators may underestimate the value of motor development during childhood. This 
book does much to fill a wide gap in understanding its relevance. Supplied with the practical content of 
these pages, parents can assist their children to savour an important form of mastery and gratification.” 
— Mel Levine, author of A Mind at a Time

Children’s Resources and Books for Parents to Read to Their Children:

Bouchard, David and Vickers, Roy Henry, illus. The Elders Are Watching. 4th ed. (Print-Fiction). 
Raincoast Books (2001) 
David Bouchard’s lyrical, thoughtful poetry and Roy Henry Vickers’ vivid and colourful art work 
combine in this timeless story. The author and artist plead with the reader to respect the natural 
treasures of the environment and bring a message of concern from Aboriginal leaders of the past. The 
text and perceptive paintings are a perfect complement to each other in this relevant and thought-
provoking book.

Brownridge, William Roy. The Moccasin Goalie. (Print-Fiction). Orca Book Publishers Ltd. (1995) 
Suggested for Grades 2-4 
Because he has a crippled foot, Danny plays outdoor hockey in moccasins rather than skates. When an 
organized hockey team is planned, Danny finds that he and two other friends are excluded, until the 
team finds that it needs his goalie skills. Danny is thrilled to be in uniform and convinces the coach to 
allow his friends to suit up as well. Set in the prairies of a generation ago, this picture book illustrates the 
excitement and camaraderie associated with the game of hockey.

Bruchac, Joseph. Eagle Song. 1st ed. (Print-Fiction) Dial Books. for Young Readers (1997)  
Suggested for Grades 4-5 
Danny, a Mohawk boy, has just moved to Brooklyn from Akwesasne. He is homesick for the sights and 
sounds of the St. Lawrence River and has no friends in his Grade 4 class. With the help of his parents, 
Danny overcomes the racial taunts of his classmates and eventually makes friends with his enemies. This 
is a brief, easily read story that illustrates how ancient traditions retain their meaning and value in the 
modern world. The drawings depict Danny’s loneliness, traditional objects, and the story’s setting.

Bruchac, Joseph and Morin, Paul, illus. Fox Song. (Print-Fiction). Oxford University Press (1993) 
Suggested for Grades 2-4 
Jamie’s memory of her great-grandmother’s teachings helps her realize that, even though her 
grandmother is now gone, Jamie will never be alone. Through her great-grandmother’s songs and 
stories, Jamie learns traditional Abenaki skills such as making birchbark baskets, studying fox tracks and 
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tapping maple trees. Later, when Jamie encounters a fox that stops, listens to her song then disappears 
into the forest, Jamie remembers her great grandmother and is comforted. 

Caduto, Michael J. and Joseph Bruchac. Keepers of Life: Discovering Plants Through Native Stories and 
Earth Activities for Children. (Print-Non-Fiction). Fifth House Publishers (1994)  
Eighteen North American Aboriginal stories deal with topics such as creation, celebrations, survival, 
and the interdependence of all living things. In each section the stories are followed with additional 
historical, cultural, and scientific information as well as suggested activities that may be used as 
described or adapted. Maps, detailed line drawings, and photos accompany the text. Included are a table 
of contents, general index, index of activities by topic, glossary and pronunciation key, and titles of other 
versions of the stories. 

Caduto, Michael J. and Joseph Bruchac. Keepers of the Animals: Native Stories and Wildlife Activities for 
Children. (Print-Non-Fiction). Fifth House (1991)  
Available as a book or Audiocassette  
Twenty-seven Aboriginal stories, each with related activities, promote responsible stewardship toward all 
creatures on earth, including human beings. This resource has the potential for use in a variety of subject 
areas. 

Condon, Penny. Changes. (Print-Fiction). Gabriel Dumont Institute of Native Studies (2000) 
Suggested for Grades 1-3 
Traditional knowledge is explored and celebrated in this delightful story. Kona, a Métis child, undergoes 
a personal journey by learning that the changing seasons closely interact with her emotions. The 
Gathering Spirit who teaches her about accepting change and celebrating the richness of life’s emotions 
guides her along the way. Changes offers young readers vibrant and colourful depictions that are 
respectful, imaginative and inviting. This book is also available in CD-ROM format. 

Dorion, Betty. Melanie Bluelake’s Dream. (Print-Fiction). Coteau Books (1995)  
Suggested for Grade 5 
When ten-year-old Melanie and her mother must leave the reserve so her mother can complete her 
education, Melanie is lonely. She understands that her mother’s education will allow them to make a 
better life for themselves, but she misses her Kohkum and her old friends. Later, when Melanie returns to 
the reserve and her familiar Cree environment, she begins to realize that there are things about the city 
that she has learned to appreciate as well. This is an easily read novel that includes a map and a glossary 
of Cree words and expressions.

Goodtrack, Kim Soo. ABC’s of Our Spiritual Connection. (Print-Non-Fiction). Theytus Books Ltd. (1994) 
Suggested for Grades 1-5 
This alphabet book uses Aboriginal terms such as braid, creator, quill basket and vision quest to present 
an overview of First Nations and Métis cultural and spiritual beliefs and traditions. Each letter of the 
alphabet appears in upper and lower case and in a sentence, along with an illustration, a brief description 
of the term and other words beginning with the same letter. The book concludes with a Sweetgrass 
Prayer.

Keeshig-Tobias, Lenore. Bineshiinh Dibaajmowin = Bird Talk. (Print-Fiction). Sister Vision Press (1991) 
Suggested for Grades 2-4 
When Polly is teased on the playground, her mother helps Polly and her older sister to understand 
that, just as the birds near their apartment building enjoy singing in their own bird languages, people 
can recognize the commonality of human experience while appreciating their cultural diversity. Their 
mother discusses the possible origin of the term “Indian” and reminds them of the Anishinabe method 
of combining terms to create new words. Illustrated in line drawings, this is an interesting exploration of 
culture. The book contains alternating Ojibway and English text.
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Mamchur, Carolyn Marie and Zola, Meguido. In the Garden. (Print-Fiction). Pemmican Publications Inc. 
(1993)  
Suggested for Grades 1-3 
When ten-year-old Joyce’s grandmother dies and leaves her a handkerchief filled with seeds, the young 
girl uses the gift to turn her family’s backyard into a wonderful garden that supplies food for her family 
and neighbours, who are short of money because of a worker’s strike. This picture book provides 
opportunities for discussion about the value of hard work, and family strength and support during hard 
times.

Maracle, Doug (Illustrator). Ningwakwe’s ABC Book: Aboriginal Illustrations of the Alphabet. 
Ningwakwe Learning Press, Owen Sound (2001)  
The vibrant watercolour illustrations and reading Level 1 combine a stimulating learning environment 
of the alphabet with Aboriginal cultural objects, teachings, people and activities. A joy to read for all 
ages.

Pelletirer, D. Alfred’s First Day at School. Regina, SK: Gabriel Dumont Institute. (1992) 
Alfred, a young Métis boy, is so nervous on his first day of school that he runs away and goes home. His 
mother takes him back and he is soon glad that he went back.

Taylor, C.J. How We Saw the World: Nine Native Stories of the Way Things Began. C.J. Tundra Books 
(1993)  
These nine Aboriginal legends explain the origins of things such as tornadoes, Niagara Falls, Pacific 
Coast Aboriginals, forest fires, butterflies and horses. These are short, interesting stories accompanied by 
surrealistic art. Included is a table of contents.

Van Ahnen, Katherine. Charlie Young Bear. (Print-Fiction). Rinehart, Roberts Pub. Inc. (Council for 
Indian Education (1994). 
Suggested for Grades 3-4 
Nine-year-old Charlie Young Bear lives with his family on the Mesquakie reservation in Iowa. The family 
is poor, but Charlie dreams of owning a red-and-silver bicycle. One day, the nation learns that it will 
soon receive a large sum of money in a treaty settlement with the government. Every day Charlie goes 
into the woods to talk to the Great Spirit about his desire for a bicycle. His dream eventually does come 
true with the help of his grandfather. The heritage and culture of Aboriginal Americans is retained in 
this story of a modern Mesquakie youth.

Waboose, Jan Bordeaux and Taylor, C. J., illus. Firedancers. (Print-Non-Fiction). Fitzhenry & Whiteside. 
(1999)  
This wonderful book depicts the coming of age story of a young Ojibway girl. Fast One, as the 
grandmother calls her, is taken by her grandmother to dance on Smooth Rock Island. As the young girl 
and her grandmother dance by the fire, the spirits of the past join them in a dance that connects them 
to nature, to the girl’s grandfather, and to generations of ancestors who have danced there before. The 
message of continuity and intergenerational love is demonstrated in this heart warming story.

Webber-Pillwax, Cora. Billy’s World. Edmonton, AB: Reidmore Books (1990).  
Medium Skills Literature — More words but still fairly simple (Grade 2 level) 
Billy finds what has been missing in his life when he goes on the trapline with his grandpa, and feels the 
warmth and safety of the woods. The text is easily read and illustrated in muted, soft-focus colour.

Wheeler, Bernelda. Where did you get your Moccasins? Winnipeg, MB: Peguis Publishers (1992)  
When a young boy`s classmates gather around to look at a young boy’s moccasins, he tells them the story 
of how his grandmother made them.
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Wheeler, Jordan and Cohen, Bill, illus. Chuck in the City. (Print-Fiction). Theytus Books Ltd. (2000) 
Suggested for Grades 1-2 
Chuck and his mother leave the reserve to visit his Kookum (grandmother) in the city. Chuck manages 
to get lost on his first day, and encounters many new things in the unfamiliar urban setting. The 
colourful illustrations and the rhythmic rap style will capture the attention of young children when 
shared as a read-aloud. 

Wheeler, Jordan. Just a Walk. (Print-Fiction). Theytus Books Ltd. (1994)  
Suggested for Grades K-5 
Using rhyming couplets, this humorous story follows the adventures of an Aboriginal boy who sets 
out on “just a walk,” but instead finds himself on an ominous adventure. He rides on a bear’s back, 
gets picked up by an eagle and much more. The story is told twice. In the first version the simple, light 
hearted, pen-and-ink illustrations by Bill Cohen are coloured with pencil crayon. In the second version 
the illustrations are in black-and-white and the last word of each rhyming couplet is omitted.
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